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[bookmark: _Toc225155110]NEEDS ASSESSMENT

In developing a mentor plan, the district recognizes the following needs:

· Make mentoring practices consistent throughout the district.
· Refine and implement specific criteria to select mentors.
· Identify clear roles and responsibilities for mentors.
· Provide training for mentors to assist them in fulfilling their responsibilities.
· Establish plans for interaction between mentors and novice teachers.
· Provide professional development activities specifically tailored for novice and new teachers.
· Assure that time is provided for mutual classroom observations by mentors and novice teachers.
· Provide support for the mentoring program in schools through involvement of the School Improvement Panels.
· Continue the ongoing evaluation of the program and use the information gained from the evaluations to refine and improve the program.

[bookmark: _Toc225155111]MENTORING PROGRAM VISION AND GOALS

[bookmark: _Toc225155112]Vision Statement

The school district is committed to preparing, empowering, and inspiring our students and staff to become lifelong learners and leaders. An essential component of this vision is a highly qualified, well-trained teaching staff. The district recognizes the need to provide a quality mentoring program designed to develop the skills and confidence of all its new teachers as they face the daily challenges of teaching. This includes first-year provisional teachers holding a Certificate of Eligibility (CE) or a Certificate of Eligibility with Advanced Standing (CEAS) and those who may have experience but are new to the district. Experienced educators, who have been carefully selected and trained, will serve as mentors for novice teachers. Through collegial interaction based on trust and respect, mentors will provide differentiated support for novice teachers to enhance their success as they develop effective instructional strategies to facilitate student achievement in meeting New Jersey Student Learning Standards. The mentoring program will ultimately become part of the continuous process of professional development important for all teachers to refine the knowledge, skills, and values inherent in good teaching.

[bookmark: _Toc225155113]Goals

The purpose of the mentoring program is to provide the new teacher a support system that is aligned with the New Jersey Professional Standards for Teachers.

The mentoring program goals are as follows:

· Enhance teacher knowledge of and strategies related to the New Jersey Student Learning Standards in order to facilitate student achievement and growth.
· Develop exemplary teaching skills and educational practices necessary to achieve excellence in teaching.
· Assist novice teachers and teachers new to the district in learning to address the challenges of teaching to maintain and improve their effectiveness.
· Support new district teachers in reflective exercises to garner an increase in awareness of best teaching practices and how to best serve our community.
· Identify mentor responsibilities and the provisions for comprehensive mentor training.
· Provide support and activities for all new teachers within their individual schools guided by the non-tenured teacher’s degree of preparation and experience, individual professional development plan (PDP) developed in accordance with N.J.A.C. 6A: 9C - 4.4, areas of focus within the district’s mentoring plan, and the goals of the school and district plans for professional development.
· Increase retention of novice teachers in the district. 

[bookmark: _Toc225155114]MENTOR SELECTION
In order to assure a quality mentoring program for novice teachers, the building principal shall survey the staff annually to identify those experienced teachers who may be interested in serving as mentors for the ensuing year. The building principal is responsible for the selection and assignment of mentor teachers as they are needed for novice teachers and for establishing a support system for experienced teachers new to the district. Whenever possible, mentors and novice teachers should be matched by grade and/or subject area. Other factors to be considered include schedules and personalities of the teachers involved. Mentors for novice teachers receive a monetary stipend as established by the State of New Jersey, which is managed by the district’s administrative office. The School Improvement Panel oversees the implementation of the mentor plan at the school level.

To serve as a mentor a teacher must meet the following criteria:

· have at least 3 years of teaching experience with at least 2 full-time years of teaching within the previous 5 years (when possible, the teacher should be tenured in the district);
· hold an instructional certificate and, whenever possible, be certified in the subject area in which the novice teacher is teaching;
· have earned a summative rating of effective or highly effective on the most recent summative evaluation and demonstrated a record of success in the classroom;
· be committed to the goals of the local mentoring program and agree to complete a comprehensive mentor training program;
· agree to maintain the confidential nature of the mentor-novice teacher relationship;
· may not serve as the mentee’s direct supervisor or conduct mentee’s evaluations;
· agree to keep logs of regular contact time with mentees and submit these logs to the district office;
· understand the resources and opportunities available in the district and be able to act as an advocate and referral source to the novice teacher; and
· understand the social and workplace norms of the district and the community served by the district.

[bookmark: _heading=h.z3ul5inm8rog]No-Fault Exit Process
If a mentoring relationship does not develop or if it does not provide a significant degree of satisfaction for either participant, either party may conclude the relationship without damage to anyone. Consideration should be given to the fact that the participants may well become colleagues, for example as principals, in the future.

Deciding at the beginning of the mentoring process how a non-collegial relationship will be concluded is important. Both the mentor and novice teacher need to know this procedure from the beginning. Either party has the option of discontinuing the mentor-novice teacher relationship for any reason, expressed or not. Either participant may choose to notify the other of the desire to discontinue or consult with the building principal to seek support in concluding the relationship.

[bookmark: _Toc225155115]ROLES AND RESPONSIBILITIES
[bookmark: _Toc225155116]Roles and Responsibilities for Mentors

Mentors will provide one full academic year, equal to at least 30 weeks, of one-to-one mentoring for novice teachers from the beginning of their assignment (or proportionally longer if the novice provisional teacher holds a part-time teaching assignment). During this time, mentors are the first line of support for novice teachers as they adjust to the school and district environment and to the everyday nuances of teaching.

The mentor will be specifically responsible for the following:

· Make a commitment of time to the mentor-novice relationship over the required full academic year by establishing regular conferencing times to discuss novice teacher needs, providing ongoing support, and planning and reflecting on classroom practices aligned with the New Jersey Professional Standards for Teachers and the New Jersey Student Learning Standards. The frequency of the mentor-novice meetings should be as follow:

· For novice teachers holding a Certificate of Eligibility with Advanced Standing (traditional route), meet at least once a week for the first 4 weeks and regularly thereafter for 1 full academic school year.
· For novice provisional teachers holding a Certificate of Eligibility (alternate route), meet at least once a week for the first 8 weeks and regularly thereafter for 1 full academic school year.
· The one-to-one mentoring shall support the novice provisional teacher in achieving the curricular objectives of the certification program in which the novice provisional teacher is enrolled.

· Maintain confidentiality of all mentor-novice-teacher activities.
· Assist the novice teacher in adjusting to, and becoming familiar with, the school culture, policy, procedures, resources, and personnel.
· Lead the novice teacher in guided self-assessment on the district's teacher evaluation model and assist the novice teacher in creating a PDP within the first 30 days of assignment.
· Provide observation and feedback opportunities for the novice teacher to observe effective practice. 
· Observe the novice teacher to provide instructional feedback, guidance on curricular issues, and suggestions for classroom management.
· Assist the novice teacher in implementing recommendations resulting from the supervisor's observations and evaluations. 
· Act as a role model by using best practices in teaching and through continuous learning and participation in professional development activities.
· Offer support and guidance to the novice teacher that is nonjudgmental and non-evaluative. 
· Participate in the district's mentor training program with a curriculum that includes, at a minimum, training on the district’s teaching evaluation rubric and practice instrument, New Jersey Professional Standards for Teachers, New Jersey Student Learning Standards, classroom observation skills, facilitating adult learning, and leading reflective conversations about teaching practice.
· Document mentoring activities and time by keeping a log and submitting these logs to the human resources department quarterly.
· Contribute to ongoing program evaluation.


[bookmark: _Toc225155117]Roles and Responsibilities for Novice Teachers
Novice teachers will be assigned a mentor by their principals. Mentors will assist novices as they become familiar with the school and district policies and as they adjust to the challenges of their first teaching assignment. 

The novice teacher will be expected to do the following:

· Participate in the district novice teacher training programs, including the New Teacher Orientation.
· Participate and comply with the District Mentoring Program requirements.
· Make a commitment of time to the mentoring-novice relationship over the required one year mentoring period.
· Establish regular conferencing times to discuss needs, obtain support, and plan and reflect on classroom practices aligned with the New Jersey Professional Standards for Teachers and the New Jersey Student Learning Standards.
· Maintain confidentiality for all mentor-novice activities.
· Document mentoring activities and time by keeping a log with the mentor.
· Observe the mentor and other content experts and provide opportunities for the mentor to observe the novice teacher’s classroom instruction.
· Share effective strategies and techniques.
· Be open to constructive feedback from mentor, school leaders, and other content experts.
· Develop professional goals, including a PDP within the first 30 days of beginning the teaching assignment.
· Contribute to ongoing program evaluation.

[bookmark: _Toc225155118]Roles and Responsibilities for Principals
The school principal and the School Improvement Panel are expected to oversee the implementation of the District Mentoring Plan. Specific responsibilities include the following:

· informing teachers about the mentoring program and encouraging qualified teachers to participate;
· selecting mentors based on the criteria specified in the mentoring plan;
· matching mentors and novice teachers by considering years of experience, teaching assignment, proximity, and personalities at the beginning of the contracted teaching assignment;
· respecting the confidentiality of the mentor-novice-teacher relationship;
· supporting the mentor-novice-teacher relationship by scheduling time to plan together, observe one another, and conference following observations;
· understanding the components of the mentoring program;
· factoring the needs of the mentoring program into decisions made about scheduling teachers, determining class size, and assigning extracurricular activities;
· coordinating and participating in orientation and other training programs for mentors and novice teachers;
· establishing a support system for experienced teachers new to the district in accordance with district expectations; and
· contributing to ongoing program evaluation.

[bookmark: _Toc225155119]PROFESSIONAL LEARNING COMPONENTS FOR MENTORS
The building principal, working with the human resources department, is responsible for ensuring that mentors and novice teachers are provided the support and opportunities for both formal and informal training needed to carry out their responsibilities. Workshops and training sessions will be provided by district personnel and may be provided by outside educational agencies or resources. Mentor teachers benefit from the mentoring program and experience professional growth through reflection, collaboration, and training. Mentors receive professional development hours for formal meetings with their mentees that are documented in the mentor logs and submitted to the human resources department quarterly.

Training sessions and information provided for mentors will cover the following topics:
 
· The New Jersey Professional Standards for Teachers;
· The New Jersey Student Learning Standards;
· the district’s evaluation model, based on Charlotte Danielson’s Framework for      Teaching;
· classroom observation skills;
· facilitating adult learning;
· clarification of roles and responsibilities;
· communication and building trust;
· developing knowledge of school and district policies, including grading, curriculum, testing, etc.;
· learning to observe, coach, and give constructive feedback;
· utilizing best instructional practices as well as effective classroom management and organization;
· reflection about teaching practices; and
· documentation requirements.


[bookmark: _Toc225155120]PROFESSIONAL LEARNING COMPONENTS FOR NOVICE TEACHERS

The novice teacher receives ongoing guidance and support from the mentor, which includes scheduled meetings to cover specific topics relating to instruction, classroom observation, and conferencing opportunities. In addition, professional development activities are provided at a district level to assist new teachers. This instruction begins with the New Teacher Orientation prior to the opening of school and monthly for teachers hired throughout the school year.  Additional training activities will be scheduled in conjunction with district professional development programs and at other times when possible. Novice teachers receive professional development hours for formal meetings with their mentors to be documented in the mentor logs.

POTENTIAL TOPICS FOR MONTHLY MENTOR-MENTEE INTERACTIONS

September - October

• Roles and responsibilities in the mentoring program
• District policies and procedures (located on the district website)
• Assessments (formative and summative)
• Mapping out the year (curriculum pacing and staff meetings)
• Grading and report cards
• Observations (formal and informal)
• Review Danielson Evaluation Domains and Components
• Open house
• Faculty handbook
• Home-school communication
• Parent-teacher conference expectations and techniques
• OnCourse lesson planning
• Power School Parent Portal
• Process for calling the substitute service
• Uniform grading profile
• District forms
• Classroom management
• Journal and portfolio expectations
• Creation of the PDP (due 30 days after employment begins)
• Review human resources employee handbook
• Student growth objectives

November - December

• Community outreach
• Planning for upcoming holidays
• Budget procedures
• I&RS process
• 504 process
• Recommendations listed on first Danielson evaluation
• Communication with parents and guardians regarding students’ academic performance
• Uniform grading profile
• Action steps for next part of the school year
• Field trip procedures
• Progress reports
• Peer observation protocols
• Cycle/unit assessments

January - February

• School closing procedures
• Mid-term testing
• New Jersey Student Learning Assessment
• Reflection: recognition of a low point in the first year of teaching
• Instructional techniques and methods (explained and demonstrated by mentor)
• Discussion of particular students’ behavior and academics
• Rubrics and analysis of student work
• Progress in meeting goals of the PDP
• Recommendations from second Danielson evaluation
• Communication with parents and guardians regarding students’ academic performance
• Uniform grading profile

March - April

• End-of-year activities with students
• End-of-year teacher responsibilities
• Information from various assessments and comparison of student work
• Communication with parents and guardians regarding students’ academic performance
• Uniform grading profile

May - June

• End-of-year procedural review
• Managing paperwork
• Review of parental communication
• Final exams
• Reflection on the year
• Action plan for next school year
• Progress in meeting goals of the PDP
• Summative assessment

[bookmark: _Toc225155121]PLAN FOR IMPLEMENTATION
[bookmark: _Toc225155122]I.  Novice Teacher Training
The training for novice teachers will begin with the New Teacher Orientation, a comprehensive induction to district policies and procedures. Topics covered in this training will include, but are not limited to, the following: 

· The New Jersey Professional Standards for Teachers (N.J.A.C. 6A: 9 - 3.3)
· The Standards for Professional Learning (N.J.A.C. 6A: 9C - 3.3)
· New Jersey Student Learning Standards
· Danielson Framework (the district teacher evaluation tool)
· Curricula and lesson planning
· Student growth objectives and student assessment
· Classroom management
· District and school procedures
· Educational technology training
· Emergency and crisis procedures

The novice teachers will continue their training with participation in the district-wide professional development workshops which begin in September as part of the district and school professional development plans and in the Collaborative Professional Learning Team meetings held weekly at their schools. Novice teachers who begin work in the district after the initial training will participate in a New Teacher Orientation session scheduled during the school year.

[bookmark: _heading=h.r1xj0clgx1k5][bookmark: _Toc225155123]Steps for Proactive Mentoring

Demonstration Teaching

The mentor demonstrates a lesson in order to model certain strategies for the novice teacher. The lesson would be one that demonstrates a teaching technique or strategy the novice teacher is in need of developing in their classroom.

Coaching/Observation

The mentor observes the novice teacher while they are teaching. The process involves a pre-conference to identify what will be observed and the feedback requested by the novice teacher, a classroom observation, and a post observation conference to discuss the data collected and its implication for teaching.

Paired Observation

The mentor and novice teacher may observe a veteran teacher together and then discuss what each observed and the possible implications for the novice teacher’s instruction.

Mentor Logs

The mentor and novice teacher agree upon a method of maintaining a log of their hours and a brief description of their interactions. Mentors are required to maintain a mentor log that encourages constant reflection on classroom practice, identifies problems and concerns, provides a reference point for discussion, enables the mentor to accurately record events and identify resources, and encourages continued growth in focused areas.

Problem Solving

A problem-solving conference often focuses on a particular and sometimes urgent concern from the novice teacher. The mentor listens, asks clarifying questions, and encourages the novice teacher to consider possible strategies or solutions. The mentor proposes possible next steps and solutions to address the concern.

Creating Lesson Plans Together

The mentor may share their lesson plan and/or walk through the development of a lesson plan with the novice teacher, offering guidance, suggestions, and ideas that have proved successful for the mentor.

Novice teachers will meet regularly with their mentors during the school year and will also be given two district-scheduled opportunities a year to observe their mentors in the classroom. Additional observations between mentors and new teachers will be arranged by principals as needed. Novice teachers will also be encouraged to visit classrooms of other veteran teachers and content area specialists. They should also participate in induction programs for new teachers conducted in their schools.

[bookmark: _heading=h.217umanywzsu][bookmark: _Toc225155124]Coaching and Peer Observation Protocols

A core mentoring activity from New Jersey Department of Education Guidelines for
Mentoring is mentor/mentee peer observations. The observation process is vital to professional growth. Observations need to be planned in advance and contain a pre-conference meeting, observation, data gathering, and a post-conference debrief. The following observation protocols should be used as a guide for the mentor to help the novice teacher prepare for formal observations and evaluations.

This mutually beneficial activity forms the heart of a professional relationship as teachers work together to reflect on and refine their practice, improve skills, and broaden understanding of content while building trust and collegiality. Although there are many specific protocols for observations, this plan will focus on three basic components:

Pre-Observation Conference

• Mentor and novice teacher discuss teaching techniques and learning strategies (e.g., types of questions, student responses, wait time, transitions, formative assessments, data analysis, small group instruction).
• Mentor and novice teacher discuss objectives and the New Jersey Student Learning Standards.
• Mentor and novice teacher discuss the observation, including purpose of the lesson, expectations for students, and activities. They also decide on evidence of student learning and determine data gathering procedures.
• Mentor and novice teacher organize classroom structure as it relates to facilitating learning (e.g., students’ view of the board, learning centers, organization).
• Mentor and novice teacher agree on a time for a post-observation conference.

Observation

• Review data to be collected.
• Be punctual.
• Focus on specific areas for improvement.
• Leave a copy of the data for the teacher before the post conference.

Post-Observation Conference

• Make the novice teacher comfortable.
• Invite them to share immediate reactions to the lesson before discussing the data.
• Discuss data and the implications for instruction.
• Review strategies for change.
• Assure confidentiality; neither mentor nor novice teacher may discuss classroom visits with others.

[bookmark: _Toc225155125]Pre-and Post-Conference Question Guide

Lesson Purpose – Pre Conference

• What was the intent of the lesson?
• Why is it important to students?
• What will students gain from the lesson?
• What  impact will it have on their thinking, attitudes, or abilities?
• What reasons exist for these beliefs?

Teacher Development – Post Conference

• How effective were the instructional practices?
• What was performed well?
• What needs further development?

Effects on Students – Post Conference

• In what ways do the practices employed enhance student learning?
• What evidence is there of this?
• In what ways do the practices employed distract from the intended learning outcomes?
• What could be changed to better meet the needs of students or achieve the lesson outcomes?
• What reasons exist for the belief that these changes will better meet the needs of students or achieve the learning outcomes?

Collaborative Communications – Post Conference

• Are there any issues that have an impact on teaching and learning in your classroom?
• What are two next steps to implement immediately?
• What two things could be done differently if this lesson were taught again?

Novice teachers will also have three voluntary health-and-wellness-check meetings offered by the human resources department. Events will be designed to allow for novice teachers to engage with other new-to-the-district teachers and include, but are not limited to, one meeting in November, February, and June and cover the following.

· Q&A specific to teacher learning;
· engaging in difficult conversations;
· workshops on self-compassion that focus on embracing mistakes as part of growth and offering tools for practicing self-compassion and patience; and
· time management and prioritization training with a focus on supporting new teachers in learning how to prioritize tasks, set boundaries, and manage workloads to avoid burnout.

[bookmark: _Toc225155126]II. Training for New Experienced Teachers
Experienced teachers who are new to the district will also attend New Teacher Orientation.  During the school year, experienced teachers who are new to the district will take part in an induction program designed and organized by the principal and School Improvement Panel.  The exact format for the program will depend on the school but should address the following guidelines.
[bookmark: _Toc225155127]Guidelines for Non-Tenured Teacher Support Group Meetings

The overall goal is to create an opportunity for novice teachers to learn from their peers and share successes and concerns in a supportive and nonjudgmental setting. This will lead to greater collegiality and a stronger sense of community. 

· The building School Improvement Panel (SIP) will organize and facilitate the meetings.
· Building administrators should be present at these meetings but should not lead the meetings.
· Those teachers who are trained to mentor novice teachers should all share in facilitating these meetings as a team, or take turns leading meetings on topics where they have particular strengths. 
· Meetings occur on a bi-monthly basis.
· Meetings will take place after school for 90 minutes.
· Meetings are always voluntary, but staff members should be encouraged to participate. Professional development will be given for participation. Sign-in sheets are only used for the purpose of distributing professional development certificates.
· The SIP, in consultation with their team of mentors, should select a book that is intended to meet the needs of novice teachers. A portion of each meeting should be a book discussion with mentors facilitating discussion questions. 
· All buildings should use the human resources department as a resource, if assistance is needed in any particular area. 

[bookmark: _Toc225155128]Possible Formats for School Induction Panels for New Experienced Teachers

The program used in each school should be designed to meet the needs of that school. Schools may establish a committee of effective veteran teachers whose responsibility is to conduct scheduled meetings with the new teachers in their buildings following planned agendas. In schools with very small numbers of new teachers, the principal or their designee may meet with the new teachers individually on a regular basis to address topics specific to the needs of new teachers.

Possible Meeting Topics
· Getting the school year off to a good start
· Best practices
· Lesson plans
· OnCourse/Performance Matters
· Creating professional development plans
· District and state assessments
· Learning centers and group work activities
· Successful parent-teacher conferencing
· Completing report cards and giving feedback to parents
· I&RS referral procedures
· Classroom management techniques
· Formative assessment techniques
· Integration of technology
· Differentiated instruction
· How to organize a field trip

[bookmark: _Toc225155129]III. Mentor Teacher Training
Principals will assign mentors to novice teachers in their buildings as soon as possible, but no later than their official start date, to allow the partners to work together from the beginning of the school year or from the beginning of the new teacher’s assignment.  

Mentors will receive training through meetings and workshops provided by district personnel, under the direction of the human resources department. Mentors will receive information about their roles and responsibilities as soon as they are assigned to mentor a novice teacher. A comprehensive mentor training workshop will be held at the beginning of each new school year to clarify the basic responsibilities of mentors and review such topics as the New Jersey Professional Standards for Teachers, the Danielson Framework, and other essentials novice teachers need to know as they begin teaching. A visit from the mentor to the novice teacher’s classroom will follow this workshop. Mentors will continue to receive support through contact with the district  human resources director and will receive additional information and resources as needed to guide them in working with the novice teachers. Mentor teachers who are assigned a novice teacher who is hired later in the school year will be provided with workshop materials and one-on-one training with the human resources director.

Following the initial weekly meetings, mentors and novice teachers will continue to meet regularly throughout the school year for formal and informal discussions relating to issues of instruction and classroom management. Mentors will observe novice teachers in the classroom as needed to provide specific feedback. Communication and/or contact logs will be kept by mentor and novice teachers to document meetings. These logs will be submitted to human resources quarterly.

Novice teachers, mentor teachers, and principals will participate in an evaluation of the mentoring program at the end of the school year. The information from these evaluations will be used to modify the training program for the following year.  
[bookmark: _Toc225155130]RESOURCES

Training workshops for mentor teachers will be provided by district personnel under the direction of the human resources director and may involve building principals, vice principals, supervisors, and outside consultants. Mentor teachers will also participate in the district-wide professional development workshops on best teaching practices, which are part of the district professional development plan, and in professional development workshops in their schools. Mentors will receive handouts and/or published materials as resources to use in working with novice teachers.

Novice teachers will receive training by district personnel and outside educational providers beginning with New Teacher Orientation. Novice teachers will also participate in the district-wide professional development workshops and collaborative professional learning teams in their schools. Handouts and published materials may also be provided for novice teachers to assist them throughout the year.

Building principals will provide substitutes to cover classes for mentor and novice teachers to allow the teachers to observe one another in the classroom and to attend workshops.

[bookmark: _Toc225155131]Funding Resources

Mentoring fees will be paid directly to mentor teachers by the novice teachers and will be handled by the district’s payroll department.

The district’s professional development funds will cover the costs of materials for workshops and training provided for mentor and novice teachers and for any personnel from outside the district who are involved in training. The district will also cover the cost of any substitutes needed to cover classes for mentor or novice teachers involved in activities required as part of the mentoring program.


[bookmark: _Toc225155132]APPENDICES
	[bookmark: _Toc225155133]Appendix A: Self-Survey: Should I Become a Mentor?


This checklist is designed to help teachers who are considering becoming mentors. Please place an X in the column that represents the degree to which the statement characterizes the way you see yourself.
	Statement
	Strongly
Agree
	Agree
	Neutral
	Disagree
	Strongly
Agree

	1.  I see myself as being people-oriented. I enjoy   
     working with other professionals.
	
	
	
	
	

	2.  I am a good listener and respect my colleagues.
	
	
	
	
	

	3.  I am sensitive to the needs and feelings of 
     others.
	
	
	
	
	

	4.  I recognize when others need support or 
     independence.
	
	
	
	
	

	5.  I want to contribute to the professional 
     development of others and share what I have 
     learned.
	
	
	
	
	

	6.  I am willing to find reward in service to 
     someone who needs my assistance.
	
	
	
	
	

	7.  I am able to support and help without 
     smothering, parenting, or taking charge.
	
	
	
	
	

	8.  I see myself as willing to adjust my schedule to 
     meet the needs of others.
	
	
	
	
	

	9.  I usually am patient when teaching 
     someone.
	
	
	
	
	

	10. I am confident and secure in my knowledge 
      and try to remain up-to-date.
	
	
	
	
	

	11. I enjoy the subject(s) I teach.
	
	
	
	
	

	12. I set high standards for my students and for 
      myself.
	
	
	
	
	

	13. I use a variety of teaching methods, and my 
      students achieve well.
	
	
	
	
	

	14. Others look to me for information about 
      subject matter and methods of teaching.
	
	
	
	
	

	15. Overall, I see myself as a competent 
      professional.
	
	
	
	
	

	16. I am able to offer assistance in areas that give
      others problems.
	
	
	
	
	

	17. I am able to explain things at various levels of 
      complexity and detail.
	
	
	
	
	

	18. Others are interested in my professional ideas.
	
	
	
	
	


Source: MI-Map 3.5 Mentoring New Teachers (p. 8), by Michigan Department of Education Office of School Improvement.

[bookmark: _Toc225155134]Appendix B: Pre-Mentoring Survey for Novice Teachers

This survey lets the novice teacher self-evaluate strengths and weaknesses, as well
as supply background and experience. The novice teacher may wish to share some of this
information with the mentor.

1. List your previous teaching experience, including student teaching.
2. List your three strongest assets as a teacher.
3. List three areas of concern as a novice teacher.
4. How often would you like to meet with your mentor?
5. In what ways do you think a mentor would be helpful to you?
6. In what activities do you expect your mentor to engage you?
How would you rate your skills in the following areas?
1 = developing; 2 = confident; 3 = accomplished

___ lesson planning
___ planning for a substitute teacher
___ large-group instruction
___ small-group instruction
___ one-to-one instruction
___ classroom management
___ developing and administering informal classroom assessments
___ planning instructional units
___ planning and producing instructional materials
___ planning for students with special needs, including those “at risk” and “gifted”
___ parent conferences and communications
___ dealing with crisis in the classroom
___ establishing rapport with faculty and staff
___ understanding teaching/learning styles
___ understanding cultural or ethnic differences
___ ability to set appropriate levels of expectations for student achievement
Please list any other areas of concern that were not addressed in this survey.

[bookmark: _heading=h.5feh6f51os53]		

[bookmark: _heading=h.5ub5q1hl3rdm][bookmark: _Toc225155135]Appendix C: Novice Provisional Teacher Mentoring Log

Instructions: Please log each session with your mentee. Submit this log form to the human resources department on the last day of the marking period each quarter for the duration of your mentorship. Please keep a record for yourself also.

Month: __________    Year: ________	   School:  ____________________________________________	

Mentor Name:  _______________________ Mentor Signature: _________________________________

Mentee Name:________________________ Mentee Signature: _________________________________

Total No. of Mentoring Hours This Quarter: __________________


	Date
	Time
From:            To:     
	Description of Activities

	Total
Time
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